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This paper is the beginning of a research project which will explore the function and impact of 

Transmedia  (TM) in Higher Education (specifically English Literature studies). There are several 

underlying assumptions that are being tested about the range of benefits to students of using this 

technology. These include: that TM deepens student understanding of the nature of creative 

expression (including literature); that  TM  deepens student engagement with the traditional 

literature they have been studying; that  TM releases students’ creative expression; that  TM 

provides students with insights into the extraordinary creative power of digital technologies;  that  

TM deepens students’ sense of community (both within and beyond class). 
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Background to this investigation 
 

With a background of using Blogs and ePortfolios to create individual digital literature journals with peer 

interaction (using WordPress.com), ACU literature students have now been prompted to begin using 

Transmedia (as either Vlogs, Special FaceBook accounts, Pinterest, Cartoon Creation and other Web 2.0 tools) 

in two units during first semester 2013: Shakespeare and the Renaissance & Nineteenth Century Literature.  

 

Sample topics used in two Literature Units: Shakespeare and the Renaissance & Nineteenth Century 

Literature 

 

Sample transmedia tasks that have already been used in classes are provided below. 

 

Shakespeare (3
rd

 year unit): Write/Film a modernised “Transmedia” story in which Hal and Falstaff 

confront each other in Love and Hate.  Within your group allocate roles and responsibilities. Along 

with these roles two people could work together as “Directors”, two people could work together as 

technology scouts (i.e. researching what transmedia elements could be used in this joint presentation). 

Use each of your WordPress sites to set up components of the story with clear links from one site to the 

other. Two people could be set up as “Critics” and “Troubleshooters”: your job to inspect how the story 

is going, how it is working. 

 

Nineteenth Century (2
nd

 year unit): Write/Film a modernised “Transmedia” story in which Charles 

Dickens, George Eliot (Mary Anne Evans), William and Dorothy Wordsworth meet at a dinner party to 

confront the question: “How can we help to make the lives of the generation who are now between 17 

and 25 more rich and meaningful?” Use each of your WordPress sites to set up components of the story 

https://en.wikipedia.org/wiki/Transmedia_storytelling
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with clear links from one site to the other. Two people could be set up as “Critics” and 

“Troubleshooters”: your job to inspect how the story is going, how it is working. 

 

This concise paper will present a Literature Review of Transmedia and will also outline a research study going 

forward.   

 
 

Transmedia Literature Review 
 

Transmedia is "a single experience that spans across multiple media" (Warren, Wakefield & Mills, 2013, p. 67). 

Lamb (2011) elaborates, defining transmedia storytelling as follows: 

 

"Transmedia storytelling involves a multimodal, multimedia story with nonlinear, participatory 

elements. Resources connected to the story might include print materials; documents; maps; web-

based clues; mobile apps; cell phone calls; social media connections; activities and games; and 

media such as audio, video, or animation. The main storyline may or may not reside in one 

location, such as a traditional book or website." (p. 15) 

 
The variety of media components utilised in transmedia approaches can be used to provide additional 

information, amplify the importance of minor characters in the main narrative, or even add new characters that 

were not a part of the original story (Pence, 2012). Transmedia environments also ask readers to seek out 

content, explore information in different contexts, evaluate ideas across formats, and interact with other readers 

(Lamb, 2011). They are are non-linear, deeply immersive, intersubjective, and require student evaluation of 

content (Warren, Wakefield & Mills, 2013). Many of these elements have emerged from our experience with 

recent student output. 

 

Transmedia learning environments can enhance the learning process not only by creating an immersive and 

engaging learning environment, but also by building on the digital literacies of younger generations of students, 

providing a context for collaborative problem solving, and integrating seamlessly with emerging cloud 

computing resources (Pence, 2012). Transmedia approaches encourage student centred learning by actively 

challenging teachers to have students put what they see, hear, and read to use (Jenkins, 2010). Learners can 

control the exploration process and how they engage with the artefacts, and can also interactively evaluate ideas 

with other learners (Warren, Wakefield & Mills, 2013). Transmedia learning environments have been used in 

university contexts to encourage inquiry, critical thinking, problem solving, creativity, reflection, and critical 

discourses (Warren, Wakefield & Mills, 2013, p. 67). Again our current cohort of TM students reflect many of 

the elements described in this literature review.  

 
Transmedia narratives have stemmed from the marketing field, where multiple modes of communication are 

used for promotional and engagement purposes. Askwith (2009) offers four principles to guide the use of 

transmedia, which resonate with learning and teaching: 

 

1. Focus on creating a consistent and unified experience across all platforms 

2. Let each platform do what it does best 

3. Ensure each element works on its own terms but also adds something to the broader experience 

4. Bring people together and give them something to do. 

 

Fleming (2011) goes further to propose that for transmedia education projects it is important to: 

 

 consider which media platforms best suit the needs of learners 

 wherever possible extend the learning beyond the classroom into the broader community 

 engage learners so that they are deeply immersed in the narrative 

 if possible embed the learning in real-life settings. 

 

Pence (2012) talks about two different poles of transmedia usage: 

 

 Experience (or closed) transmedia: Various media platforms are used to create a unified experience for 

others. 

 Framework (or open) transmedia: An existing set of resources is adapted by users to evolve a new 

vision of that world, where no single author (or group) has control. 
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These principals and observations have provided key ingredients to the strategies being employed in this Higher 

Education research project. Learning experiences have been constructed with many of these elements in mind, 

but there is an underlying key question that needs to be addressed when designing learning experiences: teachers 

need to consider the extent to which they design transmedia learning experiences as a stepwise narrative or 

allow them to be more 'rhizomatic', encouraging students to branch out following their own creative 

inclinations.  

 

Transmedia approaches have already been used in several educational contexts. The inanimate Alice project 

(http://www.inanimatealice.com/about.html) introduced teachers and students to new media literacies (Pullinger 

& Joseph, 2011). Using a more closed transmedia approach Facebook was used to construct an adaption of 

Shakespeare's Much Ado About Nothing (http://mashable.com/2011/04/25/shakespeare-facebook-cyber-

bullying/ Ophelia Project, 2011) and The Tempest and Kafka’s The Trial 

(http://thecreatorsproject.vice.com/blog/transmedia-theater-projects-tell-the-stories-of-shakespeares-itempesti-

and-kafkas-ithe-triali). 

 

Jenkins (2009) proposes that transmedia approaches also develop and (test) students 21st Century literacies 

including the abilities to: 

 search for, remix, and distribute information across various media platforms 

 manage, analyse, and synthesise multiple streams of information 

 develop independent creations that are integrated as a whole, and  

 represent multimodally (for instance through through images, text, audio and video). 

 

Transmedia participants need to be accustomed with interactivity, networks, screen fragmentation, rapid 

presentation, rapid adaptation, intertextuality (where texts affect one another), and working across multiple 

screens (Scolari, cited in Pence, 2012). Teachers can support student performance on transmedia task by guiding 

media selection and other related transmedia processes (Jenkins, 2010). Much of this is borne out in our current 

work with ACU literature students.  

 

In their Learning and Teaching as Communicative Actions (LTCA) framework Warren, Wakefield and Mills 

argue that Knowledge Construction occurs through an iterative process of ardent inquiry and communication 

actions (normative, strategic, constantive and dramaturgical) that lead to critical thinking. This can be used to 

guide transmedia learning design. It is principles such as these that underpin the kinds of exercise that we plan 

to use with students over the coming year.  

 

THE IMPENDING STUDY 
 
Based upon initial observations this year of new forms of learning resulting from transmedia approaches, a 

formal investigation of cause and effect mechanisms will commence next year. As well as examining the nature 

of these emergent epistemologies, the project team will analyse how the task design and pedagogical strategies 

influence learning. This will involve triangulating student work samples with student feedback data (surveys and 

interviews) and teacher observations to determine cause and effect mechanisms that enhance the learning 

process. We invite feedback and participation in the refinement of instruments and analytic techniques.  

 

CONCLUSION 
 

The purpose of this short paper is to project into the future and explore the way that Transmedia could 

significantly alter the landscape of teaching in the humanities (with clear application to other areas). In 

line with Pence’s observation our research is underpinned by the question: "If teachers fail to introduce 

some freedom to exercise creativity into courses, will conventional course presentations methods hold the 

attention of young people who have grown up with the Internet, transmedia, and alternate reality games?" 

(Pence, p.136). This approach is further born out in the following observation:  

 

"Aaron Smith points out that one of the major challenges facing television and motion picture 

producers is finding a way to cater to casual viewers while also providing an immersive 

environment for those who wish a full transmedia experience [5]. Will educators face a similar 

situation, trying to satisfy students who wish to become more involved in creating the course 

material while still serving those who wish to exert as little personal effort as possible?" (Pence p. 

138-139)   

 

Aaron Smith’s comments are central to one of the key issues confronting educators and that is whether 

http://www.inanimatealice.com/about.html
http://mashable.com/2011/04/25/shakespeare-facebook-cyber-bullying/
http://mashable.com/2011/04/25/shakespeare-facebook-cyber-bullying/
http://thecreatorsproject.vice.com/blog/transmedia-theater-projects-tell-the-stories-of-shakespeares-itempesti-and-kafkas-ithe-triali
http://thecreatorsproject.vice.com/blog/transmedia-theater-projects-tell-the-stories-of-shakespeares-itempesti-and-kafkas-ithe-triali
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the expressive freedom provided to today’s students is sufficient to animate their creative interests. So it 

is an ongoing challenge to ensure that the new technologies are presented in such a way that they do 

become serious tools of learning while at the same time stimulating and sustaining a real interest in the 

academic area(s) they are operating within. As Lamb has argued:    

"Today, young people may choose from many different devices that serve a variety of functions. 

But does technology-based reading enhance or distract from the learning experience? The answer 

may depend on whether the media elements and technology tools are integral or incidental to the 

reading experience." (Lamb, p. 17) 

So while we might be very excited by the new worlds of learning possibilities being opened by 

Transmedia tools, we need also, very much, to be clearly attuned to how these tools might best operate –

to deepen learning, engagement, and enjoyment, within the framework of the units we currently teach. 

This is our challenge over the next 12 months.  

References 

Askwith, I. (2009). Transmedia and Advertising. Retrieved from 

http://www.slideshare.net/ivanaskwith/transmedia-and-advertising  

Botterill, M, Allan, G, Brooks, S. (2008). Building community: Introducing ePortfolios in university education. 

In Hello! Where are you in the landscape of educational technology? Proceedings ascilite Melbourne 2008. 

http://www.ascilite.org.au/conferences/melbourne08/procs/botterill-poster.pdf 

Browne, T., Jenkins, M. (2008). Achieving academic engagement? The landscape for educational technology 

support in two UK institutions. In Hello! Where are you in the landscape of educational technology? 

Proceedings ascilite Melbourne 2008. 

http://www.ascilite.org.au/conferences/melbourne08/procs/browne.pdf 

Burden, K., Atkinson, S. (2008) Evaluating pedagogical 'affordances' of media sharing Web 2.0 technologies: A 

case study. In Hello! Where are you in the landscape of educational technology? Proceedings ascilite 

Melbourne 2008. http://www.ascilite.org.au/conferences/melbourne08/procs/burden-2.pdf 

Fleming, L. (2011). Pedagogical considerations of the transmedia mythology, in EdTech Insight: Transmedia 

and Education. Retrieved from http://edtechinsight. blogspot.com/2011/02/pedagogical-considerations-

of.html 

Jenkins, H. (2009). Confronting the challenges of Participatory Culture - Media Education for the 21st Century. 

The MacArthur Foundation: Chicago, Illinois 

Jenkins, H. (2010). Transmedia education: The seven principles revisited [Blog post]. Retrieved from 

http://henryjenkins.org/2010/06/transmedia_education_the_7_pri.html 

Lamb, A. (2011). Reading redefined for a Transmedia Universe. Learning & Leading with Technology, 

November 2011, pp. 12-17 

Ophelia Project (2011). Much Ado about Nothing. Retrieved from http://www. weeklyreader.com/ado  

Pelliccione, L., & Dixon, K. (2008). ePortfolios: Beyond assessment to empowerment in the learning landscape. 

Proceedings ascilite Melbourne. 

Pegrum, M. (2009). From Blogs to Bombs: The Future of Digital Technologies in Education. Crawley: UWA 

Publishing. 

Pence, H. E. (2012). Teaching with Transmedia. Journal of Educational Technology Systems, 40(2) 131-140. 

Pullinger, K. & Joseph, C. (2011). Inanimate Alice. Retrieved from http://www. inanimatealice.com/ 

Warren, S. J., Wakefield, J. S., & Mills, L. A. (2013). Learning and Teaching as Communicative Actions: 

Transmedia Storytelling. In L. A. Wankel & P. Blessinger (Eds) Increasing Student Engagement and 

Retention Using Multimedia Technologies. pp 67-94. Emerald Group Publishing. 

Author contact details: Michael Griffith, michael.griffith@acu.edu.au 

Please cite as: Griffith, M. & Bower, M. (2013). Transmedia in English Literature Classes: A Literature Review 
and Project Proposal.  In H. Carter, M. Gosper and J. Hedberg (Eds.), Electric Dreams. Proceedings ascilite 
2013 Sydney.  (pp.325-329) 

http://www.ascilite.org.au/conferences/melbourne08/procs/botterill-poster.pdf
http://www.ascilite.org.au/conferences/melbourne08/procs/botterill-poster.pdf
http://www.ascilite.org.au/conferences/melbourne08/procs/browne.pdf
http://www.ascilite.org.au/conferences/melbourne08/procs/browne.pdf
http://www.ascilite.org.au/conferences/melbourne08/procs/browne.pdf
http://www.ascilite.org.au/conferences/melbourne08/procs/burden-2.pdf
http://www.ascilite.org.au/conferences/melbourne08/procs/burden-2.pdf
http://www.ascilite.org.au/conferences/melbourne08/procs/burden-2.pdf
mailto:michael.griffith@acu.edu.au


 

30
th

 ascilite Conference 2013 Proceedings  Page 329 

Copyright © 2013 Michael Griffith and Matt Bower.  

 

The author(s) assign to ascilite and educational non-profit institutions, a non-exclusive licence to use this 

document for personal use and in courses of instruction, provided that the article is used in full and this 

copyright statement is reproduced. The author(s) also grant a non-exclusive licence to ascilite to publish this 

document on the ascilite website and in other formats for the Proceedings ascilite Sydney 2013. Any other use is 

prohibited without the express permission of the author(s). 

 

 

  



ELECTRIC
DREAMS

30th ascilite Conference, 1-4 December 2013
Macquarie University, Sydney

PROCEEDINGS
© 2013 Macquarie University, ascilite, 
and the authors of individual articles

Proceedings Editors: H. Carter, M. Gosper & J. Hedberg

ISBN Proceedings USB: 978-1-74138-403-1
published by Macquarie University

ascilite
Australasian Society for Computers 
in Learning in Tertiary Education



 

30
th

 ascilite Conference 2013 Proceedings  Page 1 

 
TABLE OF CONTENTS 
 
 
ascilite 2013 Conference Program Committee 

ascilite 2013 Conference Program Committee Editorial 

ascilite 2013 Conference Reviewers 

ascilite 2013 Paper Contents 

Full and Concise Papers  

Authors Index 

 

 

 

 

 

 

 

 

 

 

 

The ascilite 2013 Conference Program Committee confirms that full and concise papers 

accepted for this publication: 

• Meet the definition of research in relation to creativity, originality, and increasing 

humanity's stock of knowledge; 

• Are selected on the basis of a peer review process that is independent, qualified expert 

review; double-blind reviews conducted on the full articles, prior to publication; 

• Are published and presented at a conference having national and international significance 

as evidenced by registrations and participation; and 

• Are made available widely through the Conference web site. 

 

 
 
 
 
 
 
 
 
Disclaimer: The ascilite 2013 Conference Program Committee and Conference Secretariat accept no 

responsibility for omissions and errors. 

 
  



30
th

 ascilite Conference 2013 Proceedings Page 2 

ascilite 2013 Conference Program Committee 

Helen Carter Conference Co-Convener 

John Hedberg Conference Co-Convener 

Maree Gosper Paper Review Coordinator 

ascilite 2013 Conference Program Committee editorial 
compiled by Helen Carter 

This is a report on the submissions, review and selection of papers, symposia, workshops and posters for the 

ascilite 2013 conference held at Macquarie University, 1-4 December 2013. The following data provides a 

breakdown of the numbers of papers accepted for the conference along with demographic information and 

compares these figures with previous conferences. All data provided is at the 18 November 2013 and may be 

subject to late changes due to cancellations. 

Table 1. Breakdown of all submissions 

Submission 

Type 

Submitted Accepted Rejected Withdrawn 

after 

acceptance 

Full 64 47 17 

Concise 123 94 29 11 

Poster 28 26 2 2 

Symposium 12 8 4 

Workshops 19 13 6 

TOTALS 244 188 58 13 

Paper Submissions and Themes 
Consistent with sector-wide trends, the number of full papers submitted this year has declined (2012: 75). This 

decline however has been offset by an increase in the number of concise papers (2012: 77). More papers have 

been rejected this year than in previous years, with up to 1 in 4 papers falling short of the required standard.  

Nonetheless, the total paper count is similar to the 2012 count (141).  Fewer full papers and some rescheduling 

(e.g. hosting the posters out of session) have enabled the program to fit into six parallel streams over three days 

(2012 & 2011: seven streams).  There is a good diversity of paper themes across the accepted full and concise 

papers, with not unexpectedly both learning design and e-Learning most favoured. 

Table 2. Paper Themes of accepted papers 

# Theme Full Papers Concise Papers Total 

1 e-Learning 15 31 46 

2 Learning Design 7 21 28 

3 Assessment 7 8 15 

4 Professional Learning 5 7 12 

5 Literacies (TPACK) 4 (1) 7 (1) 11 

6 Virtual Worlds 4 7 11 

7 Mobile Learning 4 5 9 

8 MOOCs/Open Education 1 6 7 

9 Learning Analytics 
1
 - 2 2 

TOTALS 47 94 141 

1
 although only 2 papers are themed on Learning Analytics, this was likely due to the SOLAR A-LASI mini-

conference (see Table 4) in the workshop program on the Sunday before the conference with 11 presentations. 
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All full and short papers were double-blind peer reviewed and in the case of all conditionally accepted papers, 

went through a third review process.  In summary, 64 full papers were submitted with 14 accepted without 

change and 32 conditionally accepted (see Table 1). Similarly, of the 123 concise papers submitted (see Table 

1), 26 were accepted without change and 67 were conditionally accepted. Conditionally accepted papers 

required that author(s) revise the work based on feedback provided from the reviewers.  An additional full paper 

and concise paper submission were invited to present but are included in this publication as non-refereed papers. 

These were both due to paper withdrawals and to these submissions being of interest to the conference.  

 
 
Digital Poster Submissions 
This year introduction of the digital poster at the ascilite 2013 conference, taking advantage of a new active 

learning space at Macquarie University and promoting a high degree of interactivity. Digital posters will also be 

made available online. Poster submissions remained at similar levels to the ascilite 2012 (29) conference. 

 

 
 
Table 3. Poster Themes based on accepted digital posters 

# Theme Count 

1 Spaces, policies and planning for the future 8 

2 Professional development and community 8 

3 Student learning, experiences and expectations  8 

 TOTAL 24 

 
 
Conference Workshops 
Sunday workshop attendance required the registrant to pay an additional fee on top of the conference 

registration.  One of the keynotes chose to offer a shortened workshop on the Sunday before the conference.  3 

workshops were run in conference streams and required no additional fee.  2 of these were connected with 

sponsorship deals. 

 

 

Table 4. Detail of workshops on offer for the ascilite 2013 conference 

Duration  Fee
2
 Title 

Full Day Y Australian Learning Analytics Summer Institute (A-LASI) 

Full Day Y Media for Academic Purposes 

Full Day Y Augmenting Mobile Movie Production 

Half Day Y Creating Active Learning Environments – The Flipped Classroom 

Half Day Y Standards for Online Education 

Half Day Y Sunset: a tool for condensed summer term blended learning design 

Half Day Y Planning research into contemporary learning environments 

Half Day Y Moving from "e" to "d": what does a digital university look like? 

Half Day Y Open education practices: the good, the bad and the ugly. 

Special Y Building the Future-Proof Classroom: keynote workshop 

Special N Blended Synchronous Learning: Uniting On-Campus and Distributed Learners 

Using Rich-Media Real-Time Collaboration Tools 

Special N Epigeum: sponsor workshop 

Special N Desire2Learn: sponsor workshop 

 
 
 
 
 
 
 

                                                      
2
 at point of publication it is not known which workshops will be run, as it relies on adequate registrations 
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Comparison with previous conferences 
Over the last ten years the total number of submissions has steadily grown, although as mentioned previously, 

the number of full paper submissions has decreased, this has been compensated by increased concise paper 

submissions." to "Over the last ten years the total number of submissions has steadily grown. Although, as 

mentioned previously, the number of full paper submissions has decreased, this has been compensated by 

increased concise paper submissionsThe number of poster presentations and symposia remains steady. 

Symposia seems now to be an expected component of a successful conference program. 

 
 
Table 5. Number of submissions and presentations at ascilite conferences from 2002 – 2013 

 Pert Bris Sydn Sing Melb Auck Sydn Hoba Well Sydn 

 04 05 06 07 08 09 10 11 12 13 

Total received 

submissions 

153 119 194 195 216 226 207 214 201 244 

Total 

presentations 

131 96 152 166 162 180 155 165 182 188 

(13)
3
 

Full paper 

submissions 

104 82 108 109 113 104 82 88 75 62 

Concise paper 

submissions 

44 29 72 63 86 87 71 79 77 123 

Full paper 

presentations 

68 56 69 80 76 72 57 66 61 47 

Concise paper 

presentations 

51 30 53 46 59 69 62 78 77 94 

(11)
4
 

Poster 

presentations 

12 10 30 40 27 39 36 21 30 24 

Symposium 

presentations 

n/a n/a n/a n/a n/a n/a 5 11 10 8 

Workshop 

presentations 

n/a n/a n/a n/a n/a n/a 15 6 5 13
5
 

 
The number of accepted papers continues to be dominated by those from Australia and New Zealand, with the 

United Kingdom consistently the next largest contributor.  Significant global financial issues in Europe would 

however contribute to fewer submissions, therefore fewer acceptances.  The Society should consider better 

marketing its conference to other regions but particularly to Asia. 

 
 
Table 6. Accepted full and concise papers by country 

Country Full Concise Total % Total 

Australia 35 69 104 73.8 

New Zealand 6 17 23 16.3 

United Kingdom 3 2 5 3.6 

Malaysia 1 1 2 1.4 

Denmark - 2 2 1.4 

United States 1 - 1 0.7 

Slovenia 1 - 1 0.7 

Canada - 1 1 0.7 

Finland - 1 1 0.7 

Malta - 1 1 0.7 

 47 94 141 100.0 

 

A total of 130 reviewers contributed their time to review the 244 submissions received for the conference. 

Maree Gosper from Macquarie University coordinated the distribution of full and concise papers for review, 

which was largely a manual process due to the Society not having its own paper management system, something 

to be addressed for future ascilite conferences. 

                                                      
3
 includes A-LASI mini-conference (see table 4) 

4
 papers withdrawn after acceptance due to varied reasons, often through lack of financial support 

 




